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.o ™ust Johnny Read?” may appear to be a atartling qlestion to most of
) . T RS e : C -y -
us in this room; but it would not bave secened nearly so surprising to cul--
tivated people a contury azoi ansd apain foosuty rot astoealsh anvoane in the
- -~ Ve 7 ) T - N ‘. ‘ -
\\very near future. GJhen we ask, st Johnay read?”, we need te knov first
! ; . X § . I . 1n 1" < S
what is meant by that fonr-latter word "read"? Does the q.ostioner modn
L2 . : . N . . -
.that Johmny, should be able to decode or doos he mean Johnny sihould teach tae
* N . . B ) ’ " . . ’ Lo . 4 . ~ . ’
. 1" . : . 1 - D 2 H ol . L .
. : functionally * literate” stape, frequeitly defined as 5th grade reading

_that Johnmy ghould become what Francis Chase and

1

ability? Perhaps he means.
- 4

- Olive Niles refer to as a "higher illiterate'* one who can read and com— |

B . . A '
<

b Y n ut who makes little aor no: counection bhetweél what hie reads = -wha
ehend but kes little t hetweén what | eads and what_

¥ S ; LT o
he has read proviously or na -xnoyiagnced — “he -t QOr a: e pe ser of
foo quest o ' ol & ‘re " ot S <+ 7 7 caing
om. the priat - & ctisns twe 0L d oottt - oTaa Lny @d
A o .
other expericvn..., acting on iz, and making it am iutegral part of his life?
If we are honest, we will have to admit that until the very recent past
Ry . T : N .
"~ and the advent of universal edication, many Joh+hv's did not learp to read at
. all. As a matter of fact, even today, figures‘from.the United States-Office
v e e - ‘ : ; : .
- . 'of ,Education and the Burpau of the Census show that nearly one million people
’ . B : ‘ - . ¢
; - ..‘ L] ’ . N . ) ) . L
, 1 o1 , C PP ' . : ' e
. Olive Stafford Niles, Improvement of Basic Comprehensicn Skills: An 0
» Attainable Goal 'in Secondary Schools, Scott Féresman Monograph on
) . Education (New York: Scott, Forcsman, 1964), p. 9.
' R o
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in a dozen. Southern states 4re unable to read and write in any language.

~While the national total of illiterates decreased during the 1260's by more

than 50%, "totals in the South Hropped by only 25%."< " But additfonal

N

. Ty _ . :
problems, other than illiﬁeracy, face the teacher JE reading. If, after the

learning pf decoding has taken place, reading is a "thiaking proces$, as E.. L.

Thorndike and Pobert Thorndike both have proclaimed, then only a fraction of
the population of the world has been and will hte able to oxperience through

print the very best that. has been thought or written. If veading is reason-
ing, then, by definition, one néeds to have superior intelligence and ability = |
A S . |

- r . - R B R
P . C

3

e L . L . 'f; L .
“to appreciate thie highest levels of expression and achlevement. : i
: . T : : T . : o

' Today wé have all degrees of achievement in reading - frew the illiterate i

to the sophisticated reader - but we also have more methods znd more ways of
. . . - " . .
-ir-od page. Irn the tribal village

.

1 ' ' [ 4 ‘- .
getting information than just from the p»
described by McLuhan, knowledge ' 3s sharc -::lly; a’ter “ucte - rg, print -1

3

* -t became the principal corveyor: of »uy heri -~ znd o kno ‘ledgse ut today

. BN
e L . 'L . ’
SR we live in an’ag: of multi-gensor medi: - = which ~ con 1-+
' N . i s . - .

- ' the present, and the futuré”in oti.er ways vuan just from the ... .n word.

.

- the past,

. . 2 o ‘ S - |
Perhaps’ we in the U.S: are "hung up' on the idea that everyone must .
P ’ - L : : -
] : . i ‘ : o :
- - - . . j el 1 . L
| read becaude of our admlctﬁdly,noble coal of universal education, whici we
' . .- . - . > . .

- _ : | _

!_. . have held for over one-hundred years
i PR i i . !

: C - . ! S : :

tion basrd on the premise that if onc read. one themliad access

<

- .
!

. ‘Wasn't our concept of universal educa- .

[ R
.

1
to the
| \ e
.
!

R "_ZNCTE, "Illitérééy'PersiSts'in the South Over $he Past Daédde;" -Qgggé;;z;“
R » . Grams, Vol. XXXII, No.gﬁf(Septgmber,—l9fTY,'p,.23. S
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. , ,
culturc and knowled"e of the world wiitlca would enhance his personal life °®

A e : . .

and 1mprove hie decisions as a citizen? Is it poscible that ' today one can

" learn and be educated through cthar means than print? Is 1t pos51ble to

héve unlversal education even though some Johnny s don't read beyond th

Stn grade level7 ' . T : o '
: : ° N
Impossihle, you say!! After all, even TV uses printed words!!

- v

% Johnny must read. Let us examlne this premlse from scveral Pulnts of viet.

FJrst let us leok at a study made by Edmund J. Farrcll -and published 1n - e

-

1971 by the National Councxl of Tcachers of English; 1t is alled Do

-~

the Future: A Forecast_;g Responslbllltwes of Saconénry Teazhers of In, 'ish,

RS

1970 -20 OOIA.D.3'.Farrell's m2thodology was interesting: he u”Od the DCE‘:_

Technigue develbped by RAN. Corporation and Wnlzh somz of you may remeh 2T

L : Alvin Toffler mentions in Future Shock. Becaus. the techniqut‘itself 15

extremely Complicaced, I wiil not go into detai; ébout iz but erely say that
it con51s:s of po.ling the oplqlons of experts oy sendifig them a. sequence nf

,FQuestlonnaires,‘each'questionnaire consiSCing pf»a'refinement,of the one

kY

before based on the experts answers, Farrell's experts were from four fields -
/

\
:, . eaucational psycholo A Seconda Y currlculum educatlonal medla and English'
they were chosen by one eypert in each fleld ﬁhereby perhaps reflecting the
. ‘ . chooser' s blas in his own field of conceneration. First,« the experts were
A asked to submit a list of maJor.developnents thatjﬁhey ant1c1hated in thelr

o
.

' . field in thenext three dechﬁes, developments whlch had a reasonable chance

o

’3Edmund Farrell, Daciding the Future: "'A Forecast of Respbnsibiliejes of
Secondnry Teachers of Enclish, 1Q/C—7O“9 A:D., Research Report #12 Sf
o o VCTE Corwittee on Rescarch (Urbana katlonnl'Counéil'bf.Teachers~of
,,; . . Engl:sh 19’1) . : RS - o N
Q - o , S A
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of o2ccurring and of alturlno the behavior and respouslblllty of secondary
: ! :

's&hcol teachers. ’In_subsequent questionnaires they had to indica;e what

they thought the probability was of at least 20% of secondary .students or
secondary schools being affected by the development in six five-year per—
iods, e.g., SOZ'prohability of implementation by 20% of the popuiation in

.« .

'1970—75; 60% probability of implementation by 20% of the p-oulation in,.

<

1975-80;. 70% probabilify Of,implementation;by 20% of the population in

2

- 1980-85, etc. Of cours%, the expert- were ::3ked to . ‘nsider the possi-

o

b.ility that some -‘ev-lopments would _~se imr “rtance ricther than gain during
these periods. ’ ' o .
Y . . - .
Anong, the results of the study unat ar: of interust to us are. these:

-

Expe=ts in 1earning‘theory, zhz -sychologists. Y':lioved that:

4, L_nckstep instructiom will wane:
_ndividual ciffer . -~s5 nd chei. of
-Ag will be wore "_'.;:tl.s-..,

2. Computer—3531sted instruction, TV 1nstruct10n and other
) electronically modulaved. instruction w11L'ingrease and
will redefine the role of tiz teachér. -

a7
v i
i

3."Although there. will be less emphasls on thg tiachiug
of basic reading skills, 1nterpretaulon of reading in
secondary English clagsrooms will not be less important
“than 1nuerpretat10n of other medla.: _ _

;; N - ..
In other: words, the aducatlonal psychologists thought that indlvidualized

©

E

-

instghction will increase; this may meam that we wilI‘discover some, students

.,
o€ 4

learn better through other sensory media than read}ng." The learning theoris;s_
. 3 . ;l . - “

also tnought that there ﬁlll be an 1ncreased use 13 computer—assisted in-

. - . i -

-struction-and use qf_technology;. Th;s, agaln,_may ﬁake.more learning possible . "

- . . L
- . -

for studehts,who don't read and may revolutiouize'the_teachihg of reading itself;
T ! ceeach . :

R . v




. ; |
.

thlnk for example, of the comﬁuter-a551sted teachlng of beglnnlng reading

J - -
which is at present belng.tested at Stanford Univercsity. And th1rd the

educatlonal psychologlsts believed that the 1nterpretatlon of readlng “will

not be lesg 1mportant ‘than rhe interprctatlon of other media — but notice

how different'that is from szving reading wi11~be th> primary way of learn-
ing.. .
The second group of exp.ris polled by Farre:l .~-2 those in educatiomal

o -

technology. Br.efly, #fern, 1i. uslook at the conclu.ic:s that affect us

- .

that they predir-nd for the I :ure. Ther stated 'nat:

1. Lemenstrated ¢ :fziziveness f audiio-visua szdiac
wiil lead " » v =.  wide a.ta and .2z

AN

2. Inrc-ructic:al =z .urces wiil be wotter designed
and more vafied than at present.
N o

~ On these two pointE'the edupational technologists agreed with the
. Q . N ° . N . . . . . .
. . psychologists; and although they expressed their findings in a somewhat

) - different way, they too stressedmthe idea of more varied and,individualized

—_——

resources for learning: Or 'the third polnt they disawreed with the psychol-

ogists: they said flatly that (3) ﬂulti—mtdla, multi-sensory learning
__— S - will te wore highly emnhaS1zed than print.

The third’ group cenvassed by Farrell - the burricqlum experts —- agreed

;With the others that they will. be more emphasis on individualized instruction;

and their consensus was that instructlonal usev of television, computer, and

other medla will 1ead to less °mpha51= belng placed on prlnt than upon other

multl-medla and multl—Sensory learn;ng ‘

Finaily, what -did the expertq in Englisa and the teaching of %pgllsh
b 2

.Rﬁedict? Note hoéktlosely tney agieed with their‘colleagues in~psychology,

~

'v . . . o I". ' o S " ’ ' ' . .‘ \ ' v . "




- - . ( ,
N \ 6 -
-~ : technology, and curticuluim. Their forecast was: .
- . . . . Lt . . T .
N , © 1. Curriculum in English will be more flbwible, vit
‘ emphasis mdbre on process than contcnt
, .. . _ \¥\ , N _
- 2. There w1ll be numerous 0pportuﬂit1es for 1n01V1uuallz°d .
1nstru~t10n. o

i o

and listen toc this'!

. .
v . M

i . 3, Multi-meédia, multi-sensory learning will receive greater
. - +**  emphasis than print. Shades of McLuhan, the English
. | ‘professor!! : .. o .
. The responses reported in Deciding the Future indicate thar hv ¢ ‘urn. of
. R &
- : © the cemtury mu- .. xe. -1, will £ . place through other channels than . print

and that individualized lessons will capitalize on a student's media pre-

ference. = N - ‘ . .

.

I think Farrell's. study sheis a good deal of light on the. question,

z

. , "Must Johnny read?'’; but what' I find even more, interesting is Farrell's
. ©belief that the experts' conclusions are really quite censervative. He
. ' e believes che'difficulty of deciding'what percehtage of the devéldpmentSrwould
S ra

o
* 3

be 1mplemented for 20/ of the student population or_ by 20% of the schools in’

a given time period led to conservative estimates. One-hundred percent im-

‘plementation sounds great even if you are épeaking of “only 20% of the popula-

-

tion. He alson believes that the exparts leaned in the direction of conservi-

L . " tivism in that they Qere reluctant to include dgvelopmeﬁts not already begun
“in some modést way.

_— o '+ Letus lock at a second kind of development and study whichhthrowé light

on our question, ."Must Johnny read?”. iore and more the neurologists are
’ : . . 4 '

-~ .  becoming interested in students who have learning and reading disabilities.

- d ! .-

9 | ‘4See Geraldlne E. LaRocque, "Engllbh Currlculum- Process or Product”"
[ERJ!: . . * . English JOqual Vol. 60 No. 6 (Septembar, }971), PP- 781 86
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Lately; chere'hcs been a good deal of speculation that some'reading difficulties

\

may be the result of a neurological 1mnqirmnnt or malfunction which our p*esent

neugzlogical measuring 1nstrumonts are too crude to record 'One of the mos ¢

o

fascinating reports on’ the neur01001cal dinen51ons of reading came out of a

o~ recent American OLthopsychiatric Association meeting Dr. Jean Symmes of the

°

National Inscitute of Child Health(and Human Development and Dr. {Pdlth L.
Rapoport of the Georgetown Univer51ty School of rtledicine have hypotnesized that
a child's talent for v1sualizing in three—dimeneional space may relate ‘to read—:
~ing difficulty -= tne seven-year—old boy who cxcells in building models'and )
can remcmber and reproduce patterns'better'than‘his?peers.may be tneigrchirect:
v of tomorrow but the;poor reader of‘today.a5 Symmes anleaooport.estimate that

B L : » . L} .
10‘&6’30 percent of ydung'boys are plagued.with some readingcdifficulty and
one.report of their investigations describes their work.as follows:’

. } If a.correlation does ekist betueen a ooy's exceotional

. - . .
. Al . . .
A . - . . . " ) ' o
. ' N Seoaamgn L . .
. . v - - " L . .

-, . “

‘ : Omitted due to copyright restrictions

- e ——e

' ' \ : .
B Ay ) . i . . . D o \
o . o 5"Today s Poor Reader Hay Be Tomorrow s Architcct " 2_.ort o Education
' o P Re;e‘rch August 18 1971 p. l., £ @3- 7 S e

=

1
-
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- s
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whicu would capitsalize . the chitd's special talent.® -

_ Notice that one of the so-called new teaching techniques mgntioued by the

2
. 8

National Institutes of Health for these particular kinds of poor readers,
is use of audio-visual matkrials. e o /

Perhaps in 2000 A.D. we will have not only better educational” practices and
e R . .-(.1 o . T < . : . -.,‘o-
technology which will -aid’ the poor reader but alse bettéer neurological diagndsis
c v | . o . BN o T o
\\ T about wnat contributé& to reading wvell. and what ‘hinders a student .-from becoming

the kind of reader weﬁwouldgyish"him to ba. With such knowledge beliind us wer
‘may find it easer to accept individual 3ifferenqcs in ability to read than we

. do today.

o - . 6Ibid. " o | o e

Aruitoxt provided by Eic:
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- In addition to the medical profession, other disciplines aretdemon-

S

'1»0_

strating through their research an interest in readln 5 acnordilg to Vila

3

Banton Sﬁith} psychiatrists, soc iologlsts, anthropologlsts, linguists and

a

psychologists are 1nvest1gat1ng reading from the p01nt of viey of their

disc1pllnes.7 One such study Ry Jerome Kagan of Harvard po%tulates that

generai traits of impulsivity or reflectiveness permeate an individual's"

. "~ 1life; they are‘”linked.to some fundamental aspects of the child's personality
organization" and affect such.activities as reading. He says, "the ‘reflec-

tivity-impulsivity dimension describes the child's consistent-tendency to

display slow or fast response, tlmes in problem sltuatlons with hlah response

-

uncertainty.... The tendency to show the fast or slow dec151on tlmes was

"o Data from some of Kagan's studies

not highly related to verbal ability.,..
show a negative relationship betwden reflective disposition and errors of

- ’ ) . .
.o '

.:S ’ recognition in reading, the results being stronger for girls. In other words,
. . L' . - - . R ) . N . . . 3 .
reflective children tended to make fewer errors-'in word recognition, indicativg

<

. that some pervasive, 'individual traits of younzsters may influence, their
~ N . . . . '/ N . .
- . EY . . 1 - . L7

.ability-to read. . - e 3 - .- o

: | A third type of study whlch sheds some light on cur "Must Johnny Read?"

.... questlon is onc I'conducted (rffw years apo and which provides some theoretical
' ) .iustitlcatlon Yor. the . tLﬂSlVG use of mass medla. It suggests that‘students;
w ) D : . :
have different sensory‘learning styles and’wc as teachers need'to be concerned
'withvhow to apply instructi?nal technology and medla to the 1earning styles ) r

~ - of different_chlldren. - '

b’

R . K .- L -

o N 0 . ) ) . .

7

w1 Nila. Banton Smith, "Research in Read;ng Treuds and Inpllcatlons ""lemen*‘rx
' Fnolluh Vol- ALVIII No. 3 (March l°7l‘\ pn. 323. . CLo . .-

P

>

.

- — ¥ -
- . o
®

Q . ,.aJorome KaPuu, ’meulslve and Rnflectlvo Children: Slgnlflcance of. Conceptual
[ERJ!:‘ Teﬂgo,‘ in L:iarning and t'e Educnzienal Process, ‘ed. John Krumboltz | R+
e h (Chicago: Rand MeNally, 196J), pp. 134, 1.7, 154. L '

-
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- L b g ' ) .. 3 . ~
.\; . The purpose of my piiot study” with ninth-graders was to test Marshall
deLuhan's thesis .that the educational system favors the visually and print-
v ) , ) - — - ) '
oriented student and militates against tlie audile-tactile youngster.10
D . . L : ) s,
McLuhap believes that the literate man of the past few centuries has been
P - - - R . . . N
a ;Esual man® who received isolated, single, linear visual péreeptions which
. . . . - A

. constitute what he calls visual space. On the other hand, .he belicvcs'today's

socilety dEpehds more on auditory space which is thé result of the electro-

magnetic media which assault all the senses simultaneously with a mosaic rather

’ \ ' .
<

than a linear result. By visual and-auditory space McLuhan does not_mean-onli_‘
AP . . end

&
.t

A ] .? . . . . = . -~ e -
seeing and hearing. Visual space ia his definition cofsists of linear, one-

at-a-time events with fiKed boundariee; acoustic space, on the cont;ary,'ooes

not have fixed p01nts of view and discloseq the nonvisual experienceS' . the

,auditory and the tactile., McLuhan belleveq tlhiat young people today MOre than

v
.« 7

in 'the reécent past are developing their auditory and tactileAsedses_and'that

these'aud&lc—taét?le young people ﬁay becomeiéehool dropouts because the
\ N ) s ' , . . . .
school, is primarily visually oriented.

To test sensory response patterns, Canadian bsychiatrist Daniel Cappon

v

- developed the Sensory Quotlent'll whlch consists of four tests-—the visual,

" -tests consists of twelve items constructea around four geoﬁetric patterns—=~-

.

the auditory, thé pa551ve tactile, “and the active tactile. Each of these

-
- .

.[;- . « )

9Geraldine,LaRocque, “Sensory §eéponse Fatterns of Aquemically'Successfﬁl B
-and Unsuccessful Ninth-Grade Students-of kng glish," Research in the Teaching’
of Fnrli<h, Vol. 5 (Spring, 1971), pp. 69- 78 e ’

10‘Larohall McLuhan. "Problems of Communltat ing with Peoole Through Media
The MtLuhan an-Llne 1968 Vol. I, No. 9 “Section I

11lpaniel Cappon, "The Birth of a Te t Called the Sensory Quotlent" (Xeroxed
Manusciipt, Toronto, 1967) . _ P

N

‘?Y'» »
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st

-

e

- feel the geometrlc shapes for. ten seconds each. ;.-

-aldiamond;, a triangle, a rectangle, And- g c:rcle.o These are graduated from
. \ .

A E}

v g .
low to high definition. In tb

‘patterns. .which are projected vor -10 'seconds are composed oi s
N . - ' ) ’ '

embedded- in extraneous dots. ‘Those with fewer extraneous dots'eround the
pattern have high definition and less "ﬁoiSeh" Those with many ektra dots

s, e [

- \ : s a S
surroundlng the c1rcle, rectangle, dlanond or‘griangle‘are harder to see’

"
and’ have L@w definitlon\end high Mnoise" or 1nterference.

¥

”éircle, ”dranond,,'and'rectangle - agalnst background n01se>of_a static-

L e
\

g

he computer-generated. geometric

. N\ o\ . . ;
k)
/ii The auditory test is on tape, the Speakcr saylng the words - "trlangle, B

llke quallty The pa331ye tactlle test has the geometrlc forms engraved more -

deeply or less deeply into metal blocks, into whlch the blindfolded subject
\47. . - ‘_'(.,‘.
places his’ flnger for ten seconds. The active- tactlle test is the samef%s

":the visual,‘only set in brhille,,aﬁ the bllndfolded subjects are allowed to

5
¢

. A |
"In our reasearch wich,;he Sensory QUOtiont we-tested academically
‘ i ! .

’

;'successful ahd'academically unsﬁcce fhl nlnth—grade students of Envllsh

RN

We found that nlnth-nrede students w1th hlgh grades in Elgllsh tested

s gnlflcantly hl"hEr oh'the»visuel test that did'students receiViug poor

o - ) . R o . o

. ’15 . P . .. \ L _.'
_g-ades in hngllsn. The only test on-which the unsuccessful English students

ol

',f;éeeived'a higher score than the successful students was :the auditory test,

e,

“
Loe

although the difference was not statistically significant."1?
I‘ . . - ’ - .D ) .

Q- - 4 3 : . o
-

1ZGerald:me E. LaRocque,‘”Mthi—Medld Approaehev to thc Teachlng~of
Engljsn,\ -Keynote Speech, Fifteenth Annual Conference on the-
English Languapge Arts:in” the Serondary Sehnol Univ01S1ty of
Indiana, July 8, 1971, pp. 1-3.

At . -

N
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' that a. nunher of psychometrlclans have been devcloplng llstcnlng tests on

-ing, e.f.y computer—asslsted 1nstruct1on, talking tyoewrlters, etc., but . \

i

13-

. . § L . . ) .o .
~N N . -
T

The flndings of this pilot study suggest that there are di fferences

. in the ability of successful and unsuccessful students of English to .

o : . “

respona to variods sensory modes, and perha- Engllsh teachers need to

,J

'expand their repertoire of methods so that they arenotappeallng exclusively

- -

\.._VP

to the visual model They'need, in other words, to ‘make more. use of\auditory

space in thcﬁf teaching. Readlng teachers, too, depend cn the v1sual mode

1 - N ) ¢t \x-v

'_perhaps thcre are ways\that they too can utlllze audltorstpace more effectlve—

ly-and often in their teachlng. In this connectlon it is 1nteresting to note

- '\

. oL ¢ .

tne assumption that‘they mny prove more useful in assesslng the\xerbal ablllty

3o£chlturally/£ifferent students than the teSts which_must-betreadfl3 .

’ L -t

All of the studies we have examined —;Ithe predictions of the future by

) L. o .
' é&ucational experts, the studles by medical doctors and soclal 5c1entlsts and

the study of senoory modes —- indica te that 1ndivndual d1fferences w1ll be

K

-utillzed more and more in the teaching of readlno, and several of_the.studies

PN "-.‘ .- .- . ‘\ '
stress the use of other medla. Consequcntly 1et,us spcnd the rest of our time

2
-~

concentratlnP on multi—mcdla approaches to- teachinp especially those which 'ﬁ/f

4

deal w1tn 1nd1v1cual dlfferences in learnlng and rcadlng aolllty ' We could

< :
o I.‘_

L

sinfe.ournquestion is "Must Johnny read7” let us stress thosc Eorms of ‘media

.'/'*'
/'

wh1§% can. substltute for readin in conve ing Olter information, providing
g y

- [

,"motlvatlon,ror evoking the reSPonses typicai of imaginative literature‘like

v : N . o ) . . - : oo

i
I
¥

V1d B. Orr and Warren R. Graham, "Developnent of a Listening
_ Comprehenslon Test to Identify.Eaucational Potential’ Among -
 Disadvant lgedeunlor High School Students," American
Educaticnul” Re"earcn Journaly Vol. V, No. 2 (Marci, 1968),
no. 167100

i
\
\

-

‘dlSCUSS wedla from two p01nts of v1ew —ﬁ the use of medla 1n teachlng read- |-
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\

the %?vel.A According to;a recent Roper Organization poll reported'in'the

Phi Pelta Kappan magazine for June, 197l,l§‘49% of Americans belich?tele¥-

vision to belthe rnost believable medium of mass communication. Does-this

mean Johnny will re or newspapers in the future and get his news and
editorials from ti ' If so, perhaps teqcﬁérs will find it as im-

‘-pnrtaz$ to teach studentsinow tb_"read"vthe tube‘ae to read the printed
page 'Pefneﬁs»the teechiné of film iitetécy’wili_aiso be as inpettantfa§
teachlng the reading ‘of ptinted matérlaig ‘LonisfForsdaie of Teachere »

College, Columbia*U&Eversity,j@eseribes what.he‘Ealls Jtotai iliiteraey”

(-

in film'as being unabie‘totrecogniZe'familiariobjeets;ipeoplé, placé;ﬁ
+ and action wlien they are Shown directly and without contri{%nce on t]NERE

R y o : ' Lo
screen. ''The picture is as.arcane a symbol as. the printed word is tc the
o f . : . . ;

| unlettered.qlsﬁ;Levelbtwo in film literacy occurs when the audience,cOm-

-)
prehends scparate components but cannot assemble them into a meaningful

~ 2

.wnole. Level three is tﬁe confu31on of the film with reallty, e.g., thu

N Nanook's Esklmo frlends see a film of his harpooning of a whale, thty ex-

' perience it as reallty Level four is lack: of understanding of film con-“_i;‘

-

A ';-vention$, efg. for. example, an ant..filling the whole screen miOht ellcit'.

' the comment, "Ants are not;that;large. : Levcl five is the 1nability to

[

comn;ehend the familiér;li.é.;'a BraZilian Indian'not belng able to underf‘

»

stand what movies of a modern city are. As you can sce, we have comparable

,. .]-l&"

s~

News Notes, Ph1 Delta Kappan, Vbl (LI, No. 10 (June, 1971), p: 31.

15 John Rosen%ren Forsdale ‘and- Louis Forsdale, ”Fllm Literacy," Teachers.
. College‘Reccrd, Vol. 67, No. 8 (Mdy, 1966), pp. 609 ff.

P
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A

R Y ‘ :
_levels of print literacy based on experlence and familiarity w1th the medium,

but in the years- to cpme we will have to be conscious of more than one kind

of literacy. ' 3 : N .

If we have anv doubt about the way the winds of the future will be

- 9.

bloning 0 looL at the funds that are available for multi—

1

media; interdisciplinary study. I quote_from the NCIE_"Councilgrams;:

Under a Ford Foundatiou grant the Center for Understanding
LI Media of Fordham University has sought ‘the assistance of v
o 'teachers, parents,, commﬁnity res1dents,\and specialists -
- " in developing a multimedia’ course“for the schools in
o 'jLarchmont—quaroneck, ‘New York. “An adv1sory committee
-, . fot the projects includes such artists and experts in :
‘media as Arthur Miller, Federico Fellini, and Marshall o,
imLunan.' . . : L. . P

¢ L - : _
!

' The course’, which: is intcnded to bring the outside world .

. into the.elassroom'and to reach students for whom abstract,

s, verbal learning {s difficuit, will be tested;this fall and
"' will later be made available to schools thro%ghout the - .

country. - Extending from the lower schools :to the twelfth ’ .
grade, the course, vill combine’ the studv of television, film,
‘radio, and photography with aspects of such traditional

subjects as English and’ fine arts. A typical tnit of study
might Q’,a cross-media analy81s of Romeo and Juliet as-a

play, opera, ballet, and novie. Rather than only passively
viewing, students’ will be txpécted to prepare £11ms, photo-
graphs, vgnd video tapes as a mneans of developing their crit- .

ical Judgment (Edutation Sunmagz, Mny 28, 1971) 6 '

o

The eminent pSychologist Robert L. Thorndike has'in a recent paper developec

.

the thesis that for 1vdividuals beyond the age; of ten or‘eleven reading is reasor

ing;' He concludes his argument by saying V1 ) 'f‘

.16

:‘. -

T

If reading is* reasoning, we face at one and .the same time a
barriér and a challenge. The barrier iis that set’ by the
child's 1imited comprehension of. what | 'he reads, which we
~ 'see now not as a deficit in one or. more specific and readily
A teachable skills but as-a reflection of ‘generally meager in-
. - tellectual nrocesses. And the. barrier promises to stand in. )
‘the way of a wide. Jrange of future learnings.

i . . . .- .
. . ' . - [ hd . 1 [

iy
B

NCTE,:”Councilgrams,ﬂ Vol."XXXIi, No._4.(Septe$he%,'l97l); p. 3l;:



. ' B ' e t15

The challenge is to overcome this barrier by better and
more inventive teaching -- not primarily to read, but
also to.think. Because as we ‘improve the understanding
with which a.child reads, we may concurren}ly -improve
” o qthe effectiveness with whir> he processes a wide range
@ jof information important in his velopmentvw The
I ~ challenge is also to leatn to exploit for 'educational
advangage the 'individual's resources for.reasoning through
‘other Jredf i than words, so that; the barrier of verbal
11m1r »10n may be by- passeu whenevcr it is not relevant.
. \
Some of those media other than wOrds to which Thorndike refers include

.o

< .

" the kind of films llsted by National Education Films each month in the

¢ -

ﬂ_magazine Media-and Methods. Among those listed in the September, 1971 issue

-

is "An Occurrence at Owl Creek Bridge"s thls £11m could be used to intro—

‘duce-the famous short story to students who are poor readers These same '

students could learn about . drugs not through reading but through a l7—m1nute

t

film entltled "Drugs and the Nervous System ; or maybevyour students would »
‘_.profit “from VlEWln? a documentary called "Hiroshima—Nagasakl " (These areii
only a few of the £11ms listed and available inexpensive‘y. C | §
The International Film Bureau, ‘Inc., 332 South Michigan Avenue, Chicago
o - Illinois, is another firm from which to get good films which present factual

:jff ‘ ,information in the field of English as are Film Associates of California,

a ,/
11559 Santa'Monica Blvd s Los Angeles, Ca lifornla, 90025 and Encyclopaedia
‘.[r '5; Britannica Fllms, 425 North'Michiga:ANenue, Chicago, IlllHOiS, 60611. The_,, ’
latter two have a wide seleetion of filmstrips too..ﬁ '

B Anotherrsource of ideas about films is David Sohn s article in the

A

“'February, 1969 issue of MEdia and Methods. ItS'title isAself-explanatory —_

-

"Films with Few Words ——-A Multi Sensory Appioach to Writlng, Reading, and

1 K '\ \J
LR K Discussion.

17 Robert ghorndlkc, Ruadinﬂ as Reasoniny " (Wimeonraphed Manuscrlpt
. New.York ~1977), ». 10. 5 )
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' books to the students

Y R

&

course. for slow students based on developing' the students'

1) —

\Qixteenth Street

n -
-

- s

David Babcock of Verona, New York,; developed a complete Enghish

o~y

© Mr.

strengths in

18 He‘used_only full-lengfh Hollywood mbvies

|

visual and oral abilities.

choosing from plays (R Raisin in the Sun), autoéiography (The Diarv!of -

L A vy —— . Daran i}

“Anne Frank), novels (The Yearling and Shane) and non-fiction (A Nigﬁt to
——— Y Lo : B i N S

" . . ?

Remenber}.~ His students studied theFWritten‘work first, reading the plays

Py . . : “

=, Dr, : L, - . ,
together in class and devoting as much.class time to the reading of other

- e 'tg R '. ) . J
The teacher often re-read whole sections.of the

- of

genres ‘as possible.
; discussion centered on the ideas»expressed ncroSsé

a " o .. . ° . . .

“and'appreciation of the film as art. "If T were teachlng

L y . .

a un1t 1ike th1s ‘to poor readers, I think I would show tlke f11m first so’

media analysis

. i
.

’ that the students would have a grasp of the plot before- they started to

«

They could then read with the purpose of seelng how the book differs

from the film Ue know that a. film or.a: TV productlon 1ncreases students

| ~ —

read

v R e

desire to read a selec;ion of fiction - w1tness library circulatlon after’ww

Gone Wlth the Wind has appeared at a neiy hborhood thcaten.p
\- S . - :

S In addition to the commercial movie, we have the example of a TV show

Y S~ o,

in an enjoyable manner information that many students would never

imparting

.take the tlme to read g%out. s refer, of course, to Kenneth Clark's enormous-

/' . . ﬁ

Hls book of the same title has sold well

2,

ly popular TV series Civillsation.

as. a tesult of the success 0f the series and there are now available fdr B

$250 tWO sets of eight color sound filmstrlpu from Tlme—Ilfe Fllms, 43 West

.-
-

. Y. C., 10011, .

R . " ' . L. L ’ T - C e

‘- : R
”The Use of.Motlon PlctUT8° in Teaching Slov Iearners,
Rew York April

18David Bnbcock
Spcech to New York State _English Council, Syracuse

]96 (bnpublished Mlmeocraphed Manus crlpt)
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Instead of writing a report, students can easily“use’a.box camera
. _ .

d

to_record data in collecting research on pollution andvdther topics;'for.
illustrating a process through pictures; or for preparing one part of a’
v . . A
mediaipresentation. Teaghers can make use .of television it o ©as
~

a bas1s for r'lass diSCUSSlon as well as using rc—crcatlons of 1mav1nativeﬁ

\
- i

”experiences such as the recent dramatization of ‘Jane Eyre. S

. AfEEctive°education and motivation to learn can also be.enhanced B

through use- of the’ media and other _sensory modes of expression.: ﬁet’s

€
< K

» not leave out role playing and 1ts possibilities for learning outside

| :
the realm of reading For more information about the. theory of the primacy
- .

. e

of.orél work consult James Moffett s little monograph called "Drama:

"J ‘- :
’

.

What is Happenin " published by the NCTE.,‘\

[y

In our field we have always said that both young and old love to be“

read to, maybe our methodology will have to &nclude more - reading to our
ostudents or. more reading by students to other students \eSpecially to those

<,

whose learning ability seems to be greater than their ability to read
A .
L1steninp to recordings of plays, to storeis on tapes, listening and watch-

N

ing TV productions and films may convey\both factual information and imagin

3

- ative exnerience to our students. What a student cannot learn from reading
.8

v

by himself he may-be able to learn from small group discuSS1ons.

“' ; &

‘ A There are so many possible uses of media or multi—medla presentations

-
~

for learning that 1t is difficult to choose ones to talk about but I§W1ll
o
continue to p01nt out- some of those which preclude the nevessity of read—

ing well .or those that ennance reading act1v1t1es.

-l

[ }
‘-\(. T} . !
- b
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R ville N. Y Any of. tbese materials might beﬂascd for individualization of

X

f
\

: posters 1llustrating one of their units. :VT . : - "’;

18

First of all An’ looking at 'the possibilit#es for’ using multi—media, o
] rf

many of the examples which follow are taken dirdcflv from the speecl reierred

A

lal companies,'which are rec-

/ . &

teaching and are now pro-

\7

to in footnote_#lZ."We can turn to tne commerci
|
ognizing the need for multi—media anproaches to,

, S

ducing nulti—media learning and teaching kltS. yYou may already ‘have seén

s (Minnesota Mining and Mamnfacturing) teaching tapes, onz of which is

- entitled "The Story of kin Color,' or ﬁoubleda s School and Library Divi—

)

) sion biographical multiemedia nackage called Men of Thought Men of Action

f _,\. -

or the Ghettos of America series nublished by Warren Schloat of Pleasant—

o

| o

3_ instruc:ion or as tne basis for small group rep?rts to the class, and all of

.q“' )

tL-m could be used as oac:'round‘material to make reading of certain materlals"

v

easier. - o _ .

~

i s

There are many materials produced by the commercial COmpanies which

v

_deal prii1rily with regdknﬁ One popular example is Xerox s series The Way

k] “ i'

It It Is vhich is accompanied by recordings of oome of thc selections./ Hardly

_J :
any’ commany produces even an antnology theae days that does not have one. or tvo

. F]

records feeturing oral reading oI some of the . bnthology s.selectlons'ord’

.
+ ' . N .

Scholastic Book Services has published two multi—media-sErie:iUSeful to

reading and-Enqlish'teachers.' The first is Pavid qohr s Come to_Your Senses.

Nr. Sohn, vem is’ from Evanston Illino:S has dcnonstrated hls method of ° - -

Ueaching wriring using multi-&edia materials ‘at sevcral NCTE méetihgs...come

) G . | : . .
‘to. Your Sense 1ncludes a teacningjzuide,.some.pcsters, a series of actior

4



.\ . . . ) - - “
- . R 2 R ) . . ) - ) \ . 19 )

., { -

paotos, and four teachino filmscrips cnt1tled "Using Your Senses " ”Re

latlonships,” "The Drama of the People and Tclling the Story,". One _E_

,filmstrip, for example 1ncludes a p1cture of a girl s face with hcr long

”

straight hair criss cross1ng her features -The lesson conSists of direc—;

. tions and: questlons sucit as these R S : -

5 - Imaglne you are t»e girl in the p1cture.» Jhat touch images come to

e
b ]

mind? low does the halr feel’”lg, D1rectlons to boys might be dif—

g

ferent: Imaglne you are kiss1ng this girl rrood--night. - _ l'
The second Scholastlc publicatlon is an eight-part mult-media hu—

manities. program called Art and Man and Jolntly produced with the Nationall~

L Gallery of Art in Washington D. C., subJects 1nclude ”The American Wil-

ot

derness,” 'Remorandt and Hls Age " ”Af ican Heritage " "Art and Machine
w

Florence and the-chaJssance. and ”The Irish—Amer—

1cans,.h Tae pacHages contain a iGrpane méga21ne for students a teaching ;

11
. "y? hnd

guide posters colored slides, colored fllmstrips, repordinﬂs and repro-
© ) y - B

'ductlons in color. _\‘*ﬁ" f» .

" An 1ntercsting feﬂture of the study guide is 1ts separate . di5cuss1on

‘ and study qucstions for various suuject matter field ---art, humanlties,
LN
Englrsﬁ and soc1al studies. " The questlons are dlfferent for ‘each field.

a .

S In thc sectlon of Art and Man devoted to the cities the:filmstrips con-

. [y

sists of photojraphs of cities and of major”works of art.assodiated with
R AT B |
e "’ ;‘ig. E— — : h L o i »n‘ |
S :David A. Sohn, Come to Your Senses:- A Prooram in Writing Awareness,
(New York:f_ScholastiCZBook_Services,.Inc.,_l970): p. 13.

o~
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cities ~-- like Picasso's sculpture in Chicago. K The slides are reproductions
e :.v . . L ' & * : * ’ .

o't famour paintings depicting a point ofivié@.about yarious-cities.

2 In addition to the commercial materlals beino produced to aid the
’ : - Laend .

o teacher in hlS search for effective multl—mbdal approaches, there are_

t T— :

C e

*

experts who are publishin" their ogn materials in‘Journels to'hhip others. .

——

7' . _ Bruce Appleby of Southern Illin01s UnlverS1ty has demonstrated -his
;' ' successful use of several sensory channels in teaching poetry at, the high

. _ N
school leveB- His‘Fulti—medla, all at—once presentatlons, which many of o

<, o - 'b

you have seen demonstrated effectively emnlor auditory space. Using

. the: media to stimulate creatlve thlnking ratner than to: present exp031tory .

r ) )

y materlals, as many of the commerrial publishers eo, Bruce Appleby presen-
o : . «;“ o, :
tations result 1n communication as a sensory interplay rather than as. a
. . o “ \' D

.straight line process. The' magazine Media ahd Methods for January, 1970,20
& . .

harriesfhis_Version #6 of a+' 4ult1—Media Poétry Happéning. . Sach a pre-

.

- o L. e N o )
P sentation.mi"ht start with a record pIajlng a rocL song or a martial alr \\_
. . - . ¥ " a oyt . ’ , l :

sortly in the background as someone reads an anti~war poem on the tane re~

Y

corder while an overhead or slide projector shows a reproduction of Pieasso s |

] Ao,

q:fllm being orogected on a dlffer*l

‘\‘ QA
)

Guerplca with: Vietnam war scenes_on s11

, : - o 7"’:‘ rra
R Lo ent screen.' Remember that all these th ngs are 001na on 51mu1taneous1y

‘ starting at zero time w~'the sonp, the readino of the anti—var poem, the
- a -

o’ .

- ' : reproduction of Cuernlci and the war film. If vou tthk that - three m1nutes

L r

»is enough tJne to get the full impact of the conblnation you wou]d Schedule;

- "A -~
a change at three’ mlnntes and;another,,perhaps, at five, making your_pref

sentation just'ht 1onc'as you think sensiblo. You miaht time the length ot

S - - -

E 4
. 1. ?.4,-_4.,." . B o s

C I the segment either by the length of the song the voom or the film. You

r—

a oo

D Xo TR T L e



Q

FRIC *

Aruitoxt provided by Eic:

/

.
.-

'?:ing. 'AQtehoting to teach tia’

" .some of thethSt toaching;results fyom, our own'efforts to creaté materials

P

| | o | 21
a e _ o L S : i
' : : : : | :

might not use évery channel each-time you change. FOr.eiamsle, at the

) - . . . ) L -., -\\“._

'thfeeﬁminute change, you might use only.the "audio" and "$§1ide" chaanels,

A

. ¢,

leaving the overhead and EQQm projector dark.

Descrlbed in the Wlnter, 1971 (Vol 4, No. 2), edition of’Humanities

] -
a

Horizon, dlstrlbuted by tha Encycloned;a Brltannlca Lducatlonal Corporation,
e "t bd
425 Vorth Miehlgan Ave. .~ Chlcago Illinois 60611 is a.humanfties pre-

- hY

Sentatlon dcveloped by ‘George Prlgmore, A351stant Dean of the. College of

-

Educatlon at. the Uaner51ty of New Nex1co and chsldent of the National

¢ .- . . . . B

. Association for.Humanitles-Educagibn~ His happening'uses‘only two sensory

‘modgss, =~ Q§5ual-and‘audiolf— but dlso emplpysfmnsic; literature, and paint-

oncept ‘of surrealism as a ''facet of man's
nature' he uses poetry by Edna St. Vincent-Millay, Ez a,Pound; William-“\

- . ‘

Carlos Williams,“Robert Frost, and Wallnce Stevons music by Aaroq Copland

e Heetor‘Villa—Lobos and Arnold Schoenberg, and palntlnqs by Macigse, Dal%,

Fs - L hd

and PiCasso.' MoSt oftthe _poetry is part of ‘the audio and is read by famous

’
.

artis tq quch as Julle Harris. Dr. Prighore's presentation is Hi,hl TO-
. , g tation ghly p

Y

.

;fesslonal-with the'poetry readings'determin}ng the,length of-eacn ségment:

. . - . . . _‘ .- . . , . . -. { . * v
and w1th3mu51cal accompanrment and art worRSrfadlng in and_out. oo é

. - - . ~
- .

Commerc1nl publlcatlons and ewamples of materials developed by. our
colleayuof hnve always played an 1mportant pqrt in teachlng, but of‘COUrse,
A

.

", suitable for our cwn students. Let me give you an example. Mrs. Laura Blau,
-able & , ; VR I - o >

w
'

an M.A. advisee of mine, was student teaching in a multi-ethnic English class -

«

- which had begen readingiliterature with ragial implieations. Arisinglfroﬁithe

- W o
8] ’
.

_connideration of this literature, a discussion of racial issues developed.

. -

’ N



o

Mrs.” Blau felt that the students were not listening: to-oné another —~—

part1cularly the whltevaere not, listening to the blacki and vice-versa.’

-~ u/

She decided to build an-aug1o~visual _presentation based on the b]ack—*~

vn1tc theme usin opular rock mus1c the students understo d and -¢nijo ed
g pop $ joy

Her tneme which.was repeated throughout the prcsentat1on was from the

’
.

rock opera, To_;i -- "'See me, feel me, ouch ‘me,. - Her'Qlides were photo—'
granhs of nictures from. a var1ety of migazines -- from the cover of -

ok

Harner s Bazaar to the fanous photo of Bob Kennedy ﬁﬁnn ing* along: a Massa-

.chusetts beach after, the assassination of his brother Jack.s Most of her

o

pictures dealt with undérstanding others and communicationg with them; the

t e
ce

subjects were almost equally divided between black and white. After arranging

.

her pictures in a sequence, she then.made a tape from records, choosing appro-

priate muelcal"ﬁaﬁerial to go with each plcture. The picture of Robert .

[
.

- Kennedy was accompanied by a'recording Of'thevsong "The End of the .World, "

E l{lC:

Aruitoxt provided by Eic:

t

'composed bj Dee kent and found on .the record entltled The LooP of love,?

_performed by Claud1nt Longet. .Her twcnty—m1nute nult1—mcd1a packagc was -

.
.

-enthusiastlcally recc1ved by her studcncs and 1ts pornt was not lost on them~ |

. we are all a part of a common»humanity.and must stay in touch, must communiJ ‘

<

4 -

P I e J':
H1ss Maria Schantz who 1s ‘an Assistant Professor at Vontclﬁwr St1te e

cateh' ~

-

P

-

College has developed an 1mpressive lesaon on teach1ne flgurat1ve language

~ -

using the Rlcnard arris rccord1n of PWacArthur Park " R
8 g ) _

In hex mulci—mcd1a f1gureo of speéch lesoon hss Schantz pla;s the.

° . e

' Harris record show:ng approprlate 111ustrat1ve p1ctures on the overhead

projector. A-1 the_examples of eimiles' metaphors @nd personflclat1on are

-4

. Tt
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AruiToxt provided by ERIC

presentation of the cake metaphor, but it does 1llustrate how;one'can~“~

she chnse to take picPures of mytholo6

illustrated in a literal way.. For éxample, when tle chorus is being sun”,_

- h . o -

"MacArthur is melting through the dark, All the s®eet green icing flowing

3 BN

,down, Somepne‘reft~the_cake out in the rain," .she shows a .picture of a . -

\ ' CEEN . x

Cake with. green 1c1ng melting down. its sides. Whenfshe,USes this presenta—

\ ) -
tion w1th teachers they ObJECt strenuouslv to the obviousness of the. ST

1

approach'the-teaching of figurative;language.in a multi}media fashion,

_ perhaps illum1nat1ng the concept more clearly for the'youngster‘who would- -

. [

have difficulty w1th the idea w1thout the concrete repreSLntation

) A ¢

I\think 1t 1s sometimes- easier to> see.how to make multi—medi.

. e . ) )
»

multi—model presentations using modern materials' but you say, "How about”
] - ) ‘.

mythology’ How' '"dbout Shakespeare’"v Assoc1ate Professor Cauheryne S _
. Y

Franlin of the Universlty of Texas Graduate School of Library Sclenceav

‘. v

in AUotln has her students make wide Gﬁe of multi—media materlals when

~

they’prepare-teaching units for her class in children's.literature. -One

tw

. N ’
-of her students, as Junior high scnool teacher, prepared a two-channel
C . . 7

)

presentat1on on Greek mythology Alt cngh she could have used transparencies,

1 figures which W re made 1nto

slides. Sometimef she could take a nicture of the actual s;atue but mqre

;, ' - i '_,

R

often she was forced to take ‘a picture of a photograph or. illustration

whieh appeared°1n a book.. The tape that Wenp‘w1th the slides consisted of

..

the narration of each god's various deedso his place in Greek mythology,

B
¢ . o Ty
. <

and the modern day uses,of words connected with him ﬁow such’ a presentation

would»benefit a whole class, but‘think>of the poséibilities of such .




L.

ERIC

Aruitoxt provided by Eic:

neighborhood planned dialogue commentary, etc

a lesson°for poor readers in a heterooeneous n1nth-grade class who bave' § |
d1ff1culty w1th the mythology Dook provxded by the school As a’ natter :

of fact maybe the good student. .u1ld prepare such a presentatlon for ... - - B
. . o - ' o

the poor readers, 'the teache- thaveny encouraging the creativity of_her" %

. -
[ T

. C; e - : . . .o :
. superior achievers. Some teac.iers today-are even allowing hlhh school
7

»

studgpts to prepare movies in place of the tradltJonal term paner. Those v°‘ -

that I have seen are 1mpress1ve our youngsters oﬂten know more about ‘ T

v . . . . B
technlcal process than we ‘do and can producc fllms wvorthy of use in subséqucnt

\ o
clasSVS. One moviz produced by Junlor hlgh school students-on ‘the SubJeCt SR R

of. the Salenm w1Lchcraft trials is a case in point. Tust as there are. essay D j.'

contests for bigh school students, therc is a movie contest supported by .
o s s

profess1onal fllm organizations and the Easrman Kodak Co. .. The witchcraft
. )

. "\. -

film was one of the W1nners in the contest. . Tor further 1nformation write'

> »
Tcenage Movie ; Awards Eastman Kodak Co., Rochester % Y. - o e S
;,‘1 X N .
'Sound biographies, as‘ conceived by Tony Schwartz of New Sounds Inc; _A;Q]‘:ﬁ' .
453“west'56th Stréet' Nevaork Citv are_also possible substitutions for ::7? ,g ﬁ: ?F
written paper;iJ Mr. Schwartz has inspired ﬁon—readers to Produce sound-:” " i?:

blographlcs and documentaries on- tape that are qulte mov1ng Judicious~ . N

cutting and spllclng resultuln interesting portrayals of students liyes'

composed of music, monologues of famlly members sounds from the home and

.
* @ ' N . . ‘- ' ' ) ' {‘ ! - '
.

If using mult1~media presengations seems to :you very difflcult my 7';' e
p . Lo ’ _ .'.I‘\"

‘suggestion is to get students to he]p and to start out very modestly, using

. W

one:or two’ med1a° and then expanding as you galn confldcnce. You knowf . A ST

. . . gy
il .

-
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"

perfectly well that there will be failures just as there are wheun vou
* . teach lessons from a book or when you use a new method to teach a reading

skill; but do not let these'deter §5u; for after you ‘have practiced with K

a well-organized:presentation, you will find that it will go as smoothly as

" other'lessons you have conducted often. Just as it takes some time and

fg> - experience to perfect the use of groups in classroom, it takes experimentation -
and practice to perfect the use of the media. |
One modest attempt to reach students whose learning modes may not

alvays follow the linear, "print-oriented" channel is to use auditory

Space to help teach a concept we ordinarily‘teach in some other fashion.

For example, the student for whom the auditory Y an 1mportant learning
- . - -
mode may understand characterization better after hearing musical character-

-

1zation in Tchalkovsky s Peter and the Wolf or’ in Houssorusky's Pictures

. Anotheb:waymof easing yourself into the waters of rmulti-media presenta—

-7 at an Exhibitio}

tions is to use:music;'pictures, and films to stimulate oral COmposition.

~ A -

Dixieland Jaz7 and mechan1cal music arxe oure—fire stimuli, as are the pictures o Co

RS . from Edward Steichen s The ramily of Man or the pictures in a book like ’

Ceptral Park Country Posters like those in the Great Ideas of Western Man

vy m‘.
Lon

series created by and available from the Container Corporation of America

can also be used effectively. Also.the teacher could reproduée on transparencies

Fa [ B - . X ¢ . X . E ) . .
' -anv number of’ cartoons to use as catalysts for th1nkin g, speaking, and'discussion,, B
Games arelanother form of learning. ‘In the f1eld of English and reading
- we do not have any gane comparable to the games in economics and international

ERiC

. ) . P .
Aruitoxt provided by Eic: . . . - . .o .. ———————— -
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noogame has been ddevelaned for EMONS LAl ing £ o i et a1

Jdevelop one in the future.

-~ -
i
.
. '
.
. -~ - I8
F s
L .
A . z
politics found in rhe seei-) stenides Flot s o i b

.

L)

Guidance Game witich Nins hoon vhsuccesaial teas L in o ovicoe - s e

These panes nurportediv feae the nlavers the ws s ieing Bt

BOVEYD eeonntAes, forei 1 poTicv, and caroer caed oo Tooer h1r“,&fg~. : o

-

sponses to the imaginative expefieuce. Terhans oot aur coalle el oo .

Although we have talked today about 4 number of avs te el opeer

v

or non-rvaders l¢arn, therd are many more that we have neglocred, §or

example, the Mse of computer-assisted instruction, cassettes, oducation :

theater, simulation, media centers, and video-tape. Thevre are many. nona: -

a

bilities to makelour teaching and_our;students"lcnrnrnp more erfoctive

. )
aqd satisfyiﬂg, With critics of education llke Tvan’ 11lich and Paul Coodmas

dis cussing alternat*ves to our- present 5C100LG asserting that the schon] \
as qonstituteﬁ today is obsolét?.and.thnt $tﬁdcnts shond learnfa particulsr
skill when Ehgi_séé-%he need for it, it behOOQCS éﬁ_in the‘sqhoni to ook

at nlté:né:ivea to'what.we are Jdoing. Perhaps one'of :hb ﬁlturnativvs noaen

te tlose of us who teach readlng 1% to hold differont expe ntlons in read-

ing for dlffurpnt students and to counter the quostlon, "y v.Johnny Read?'"

.

o

with anotugx-QUC5t10n —— what are. som; of che oth#r w vs;Johnnv canflehrn L

in addition to.reading? [ T R _ R

&
AN




